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PEACEEDUCATION

ANDITSROLEINTHEEFLCLASSROOM

DonnaJ.iVicinnisandBarbaraJ.We闘s

INTRQI)UCTION

Inrecentyearstheglobalcommunityhaswitnessedstartling.andlong-

awaitedpowershifts,conflictresolutions,peacetreaties,andethnic

breakthroughs.TheterminationoftheColdmarofferedthepromiseofa

newagenda.Howeuer,theeuphoriaexperiencedasaresultofthesehistoric

changeswasshort-livedandgavewaytoanewwaveofworldwide

intoleranceanddisorder.Theoldfamiliarpowerstrugglesandconflictareas

havemerelybeenreplacedwithnewandmorevolatileones.Thenineties

havebroughtaboutaresurgenceofethnichatred,randomviolence,religious

fanaticismandfactionalism.

ThenuclearagehasopenedaPandora'sboxofgreed,fear,andlustfor

power.Problemsofthiseraarenotnationalproblems,theyareinternational

problems.Whenforthefrsttimeinhistoryhumanityhasthepotentialto

annihilatetheplanet,passiveacceptanceofthestatusquothreatensourvery

existence.Aggressivepatternsofbehaviorrootedinignorance,fueledby

fearandexacerbatedbyrapidtechnologicaladvancementperpetuatethe

cycleofwaranditsfarreachingeffヒcts.Theongoingstrugglefbrpower

andtheuseofviolencetoachieveitthreatenstheexistenceoftheplanetand

thelifeformsitsustains.

Changingthesedestructivepatternsofbehavioristheprimary

responsibilityofthecaregiversandeducatorsofyouth.Insightintothe

peaceprocessandtheessentialqualitiesofapeacemakercanbemodeled

andtaughtinaclassroomsituation."Peaceisthemajor,globalsurvival

issueofourtimes.Thescopeanddepthofthefieldofpeaceeducationmust

bemadeequaltothetaskofmeetingthischallenge"(Reardon,1988x,p.24).
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PeaceeducationisgraduallybeingintegratedlntOthegeneraleducation

system,primarilyinEuropeandmorerecentlyinNorthAmerica.Thereisa

veryobviousplaceforpeaceeducationinternationallyintheEnglishasa

ForeignLanguage(EFL}classroom.Thepurposeofthispaperistoprovide

adefinitionofpeaceeducationandtodiscussthevariousformsitmaytake

withinthefeldofEFL.

PEACEEDIJCATIONI)EFINED

Thescopeofpeaceeducationissobroadastoeludetheconfinesofany

onesuccinctdefnitionandcanbestbeunderstoodintermsofitsgoalsand

themes.Qneofthepurposesofthispaperistodelimittheconceptofpeace

educationastheanalysisofconflict.Peaceeducationmaybeviewedasa

process.Thisprocessaimstodevelopinhumanbeingsempathy,

understandingandaglobalconsciousnessempoweredtotakeaction.

Aprimarygoalistodevelopnewwaysofthinkingwhichwillinturn

leadtoalteredmodesofbehavior.Theprocessofachievingthisgoal

evolvesinthefollowinbthreestabes:

1.awareness

2.assessment

3.action

Thefu-ststagefocusesonknowledge:knowledgeofself,knowledgeof

othersand㎞owledgeoftheworldanditsproblems.Knowtledgeofselfisa

lifelonggrowthprocesswhichinayoungpersonisstillrelatively

undevelopcd.Asself=awarenessgrowssodoesthecapacityfbrempathyand

tolerance.Knowledgeofothers _isimportantintermsofcross-cultural

understanding,valuesclarificationandpositivehumaninteraction.This

㎞owledgenu血gyresthedevelopmentofcooperation,toleranceandrespect

forhumanrights.Peaceeducationalsoseekstoexpandknowledgeofthe

worldinthelightofinterdependency,cross-culturalcommunication,and

worldcitizenshipforthedevelopmentofglobalresponsibility.This

awarenesscomponentofpeaceeducationcontinuestobrowandevolve

throughoutthematurationprocess.
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Thesecondstakeisassessment.Theaccumulationofobjective

knowledgealonedeniestheessenceofpeaceeducation.Theabilityto

organize,evaluateandcritiqueinformationisapre-requisitetopeace-

making.Theareaofassessmentfocusesonthedevelopmentofanalytical

andcriticalthinkingskills.Humanbeingsmustpossessthecognitiveskills

necessarytomakeobjectiveandinformeddecisionsaboutcomplexissues.

Thethirdstakeistheimpetustotakeaction.Responsestouniqueand

complexproblemsrequu・eahighlydevelopedimagination.Apeace制

worldisdependentupontheabilitytoenvisioncreativesolutionsandthe

motivationtoactuponthem.Thesethreestepsofawareness,assessment

andactionsuggestaframeworkuponwhichtobaseapeaceeducation

curncuum.

Manythemesfallundertherubricofpeaceeducation.Forthepurposeof

claritytheyhavebeengroupedintosixmajorareas.Thefirstcategoryisthe

affectiveaspectofpeaceeducationwhich .includesfeelings,empathy,self-
esteem,trust,cooperation,communication,thecapacitytohelpothersin

needandtheabilitytoconfrontfear.Thesecondareaismulti-cultural

understanding.Thisincorporatestheconceptsoftolerance,diversity,anda

non-ethnocentricperception.HumanRightsisthethirdarea.Thisarea

embracestheideasofjustice,fairness,equityandinnatehumandignity.

Conflictandconflictresolutioncomprisethefourtharea.Conflict,ranging

fromtheplaygroundfistfighttoaworldwar;andresolution,including

negotiation,toleranceofambiguityandcommitmenttonon-violence.Global

issuesisthefifthgroup.Thisincludesworldorder,interdependence,

ecologicalbalance,andglobalresponsibility.Thefinalareaisthecapacity

forapositivevisionofthefuturebasedoncreativeimagery{Winter,198b;

Reardon,1988a;Reardon,1988b;Ashworth,1990;Fine,1990;.Tacobs,

1990).

Reardon(1988a)differentiatesbetweeneducationfornegativepeaceand

educationforpositivepeace.Educationfornegativepeaceisdefinedas

educationaboutwars,armsracesandviolentconflicts.Thegoalofnegative

peaceeducationfocusesonthereductionoforganizedviolenceandthe
avoidanceofwar.Educationforpositivepeaceincorporatesdevelopment

education,humanrightseducationandenvironmentaleducation.Thegoals

ofpositivepeaceincludetheeliminationofeconomicoppression,the
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realizationofafoilrangeofhumanrightsandthebroadeningofpositive

humanpotential.Althoughtheconceptofpeaceasdiscussedinthispaper

embracestheidealsofbothnegativeandpositivepeacetheemphasisis

primarilyontheconcernsofpositivepeace.

Theprinciplesofpeaceeducationmaybestbesummedupi軸e

LrNGUAPAXKievDeclarationwhichwascreatedduringanintemational

meetingheldintheformerUSSR血1987.Co面butorstothisdocument

includei;11VESCOofficialsandlanguageexpertsfromftfteenEuropean

countries.Itisbasedananumberofkeyinternationaldocumentsincluding

Reco〃7〃zendatio〃ConcerningEducation/orlntern励ovalUndersea〃 伽9,

Cooperation&PεOCε,0η ゴEducation・R{～101加g'0・ θP〃η20η 」R/ghts(X

Funda〃entalFreedoms(UNESCO,1974).Themajorpointsareasfollows:

1.aninternationaldimensionandglobalperspectiveatalllevelsof

education

2.understandingandrespectforallpeoples,theircultures,civilizations,

valuesandwaysoflife.

3.awarenessoftheincreasingglobalinterdependencebetweenpeoplesand

nations

4.abilitiestocommunicatewithothers

5

6

7

awarenessoftherightsanddutiesofindividuals,socialgroupsand

nationstov㌧ ・ardseachother

understandingofthenecessityforinternationalsolidarityand

cooperation

readinessonthepartoftheindividualtoparticipateinsolvingthe

problemsofhis/hercommunity,countryandtheworldatlarge(Cates,

1993}

Inthefollowingsectionwewillattempttotranslatetheseidealsintothe

EFLclassroom.



PEACEEDUCATIONANDEFL

ARECENTHISTORY

Forthepastseveraldecades,peaceeducationconceptshavegradually

beenincorporatedintothefeldofEFL.CarlRogers,anAmerican

psychologistwhohasgreatlyinfluencedtheteachingprofessions,maybe
consideredthefirstrenownedpromoteroftheidealsofpeaceeducationinto

thefieldofgeneraleducation.FollowingRogersisEarlStevickG990),

creditedwiththepopularityofthehumanisticapproachinthelanguage

classroom.Humanisticeducationemphasizesthedevelopmentofhuman

values,self-awareness,sensitivityandselfesteeminalearning-centered

environment.AlsoassociatedwithhumanismisMoscowitz(1978)who

promotedaclimateofcaringandsharingintheforeignlanguageclassroom.
Twoimportantpedagogicmethodologiesweredevelopedreflectingthis

trendtowardshumanisticeducation,TheSilentWay,developedby

Gattegno{197b)intheearly1970'sfocusesonlearnerempowerment.The

teacher'sroleisprimarilynon-verbalwhilethelearnerisinvolvedin

problemsolvinganddiscovery.TheCommunityLanguageLearningmethod

(CLL),anapplicationofcounselinglearningtheorydevelopedbyCurran

(197b),isbasedoncommunicationandtheemotionalandpsychological
well-beingofthelearner.Thesemovementspavedthewayfor

communicativelanguageteachingwhichfocusesoncommunicativeas

opposedtogrammaticalcompetenceandtheinterdependenceoflanguage

andcommunication.Thistrendheraldedanawarenessoftheimportanceof

pragmaticsandappropriacyinlanguagelearning.
Communicativelanguageteachingandhumanisticeducationalsogave

risetothelearner-centeredmovementineducation.Rogers(1983)refersto

thisastheperson-centeredapproach.Specificallyinlanguageteaching,this

involvesthepeace-orientedcollaborationofLearnersandteachersworking

towardsasharedgoal.Thisapproachemphasizesflexibility,ongoing

reassessmentandrespectforthewantsandneedsofthelearner(Nunan,

1988).
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Peaceeducationhasalsoinfluencedthefieldofteachertraining .Edge

{1992)forexample,advocatestheconceptofcooperativedevelopment,a

丘ameworkfbrteacherstogrowasapersonandaprofヒssionalwiththe

supportofacolleague.Histechniqueincorporatesself-awareness ,

experientialunderstandingandtheempowermentofselfandothers.

SeveralmethodscurrentlypopularinEFLclassroomsareparticularly

conducivetodevelopingtheconceptsofpeaceeducation.Theseinclude

discussion,debate,simulations, ,role-play,brainstorming,games,andgroup

problem-solvingactivities.Theseactivitiesinparticularmayprovidethe

arenainwhichtodeveloptheself-awareness,theinterpersonalskillsandthe

creativitycrucialtoapeace-orientedperspective.

Thisgradual重ntegrationofpeaceidealsintopedagogictheory ,

methodology,pedagogictasksandteachertraining,impliesanatural

relationshipbetweenthefieldofpeaceeducationandthefieldofEFL.The

classroomasworldordermicrocosmfacilitatesthecoalescenceofpeaceand

languagelearning,andallowstheEFLteachertoaddressholisticeducation .

IMPLEMENTATION

TherearenumerouswaystoincorporatepeaceeducationintotheEFL

curriculum.Reardon(1988b,xxii)describestheseintermsoftwogeneral

approaches.Thefirstistointroducenewpeace-relatedcontent.Thesecond

istoinfuseaspectsofpeaceeducationintotheexistingcurriculum.Both

approachesareapplicabletotheEFLclassroom.Themethodof

implementationdependsonthecommitmentoftheteacherandthesupport

profferedbytheacademicadministration.Thecommitmenttopeace

educationanditsensuingrole血anEFLpro暫 ㎜ 飴110wsacontinuum

rangingfromweaktostrong.

InherentComponents

AnEFLclassroomofferstheopportunityforpeaceeducationinitsmost

basicform:peacefulinteractionsamonghumanbeings.Inthisarenathe
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basicproblemsofhumanrelationshipsareconfヒontedonadailybasis.

Conflict,prejudice,intolerance,competition,andinsomeclassroomseven

violencearepresentwithinthefourwadsoftheEFLclassroom.Ateacher

hastheopportunitytobeginpromotingbasichumanisticattitudestowards

interpersonalrelationsregardlessofthecurriculum,themethodology,the

administration,thetextbook,timelimitations,orthelevelofthestudents

Albeitinitsmostdilutedform,peaceeducationisanorganiccomponent

offbreignlanguageteaching.Byde丘nition,1anguageisapr曲narytoolfbr

communication.Teachingforeignlanguagefacilitatescommunication

acrosscultures.Itenhancesthepotentialfordialogue,anestablishedtoolfor

socialandpoliticalchange.Theskilltoexpressoneselfclearlyhasastrong

impactontheconstructionandpromotionofpeace(Reardon,1988b,p.21}.

Languageisthekeytonegotiation.Communicationiscrucialtothesolution

ofmanyglobaldifficulties.Languageteachersarecommunication

specialists{Larson,1990,p.21).Wecanfosterworldpeacebyhelping

studentscreatesharedwordsandimageswhichallowpeopleto

communicate(MacLeash,1945).

Duetotheprofoundconnectionbetweenlanguageandidentity,the

foreignlanguageclassroomisalsoanaturalenvironmentforthe

developmentofapositiveself-concept.Feelingsofself-worthcanbe

enhancedthroughpositivelearningexperiences.RecenttrendsinEFLtobe

discussedbelowconfirmamovementtowardshumanisticeducationwhich

dignifiesandempowersthelearner.Apositiveself-imagetranslatesintothe

developmentofpositiverelationships,whichinturncontributestopeace.

Currentmethodologiesinthecommunicativeclassroomtendtodevelop

andnurturetheskillsofimagination,inventionanddesign.Role-play,

simulation,brainstorming,schematicmapping,andstory-tellingarejusta

fewexamplesofactivitiescommonlyemployedascreativelanguage

acquisitiontechniqueswhichservetoexercisetheseskills.The

encouragementofcreativecapabilitiesempowersthelearnerforfuture

envisioning,akeyaspectofpeaceeducation.

Theconceptsofpositiverelationships,communication,self-esteemand

imaginationdiscussedaboveillustratetheinherentexistenceofpeace

educationidealsintheEFLclassroom.Independentofcontent,theapproach

isindirect.However,fromtheseconceptsanumberofcontentbased
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curriculamightevolve.Aconversationclass,speci#icallyonethatexplores

socio-pragmaticapPropriacyispartofapeaceeducationprograrninthatit

isopeningchannelsofcommunication.Employingoneofthemore

humanisticlanguageteachingapproaches,acoursemighteasilybedevoted

toempowermentandself-esteem.Acoursepromotingathemeofcreative

dramaticswouldfosterthedevelopmentofimaginationandcreativity.

hlulti-culturalUnderstanding

Thenextareatobeaddressedismulti-culturalunderstandingvtiThich

alreadypossessesastrongfootholdinthefieldofEFL.SinceSapirand

Whorfsgroundworkdoneintheearlypartofthiscenturytherehasbeena

plethoraofexpertssupportingtheconceptthatlanguageandcultureare

inseparable.

Theteachingofcultureisofgreaterimportancewhenalanguageis

taughtoutsidethelanguagecommunity(Le≪ald,1968).Dewey(1897)

viewedlanguageasasocialinstrument.Ittherefbreseemscounter-

productivetodivorceitfromthesocialstructureinwhichitisused.

Languagetaughtinisolationrunstheriskofproducinglearnerswhocreate

grammaticallyperfectstructurestotallydevoidofcommunicativevalue.An

understandingofAustin's(19b2}workonspeechacts,particularly

perlocutionaryforce,drawsattentiontothecommunicativeeffectofan

utterancebeyonditsgrammaticalaccuracy.Recenttrendsinlanguage

teachinghavehighlightedthegoalsofsocio-pragmaticaswellasstructural

fluency.Pragmaticfailureisamajorsourceofcross-cultural

misunderstanding{Thomas,1983).

Knowledgeofcultureisfundamentaltocommunicativeappropriacy.

Effectivecommunicationincontextreliesonsomeunderstandingofnot

onlylinguisticstructurebutalsothepolitical,social,religiousandeconomic

aspectsoftheculturesinwhichthatlanguageisspoken.Accordingto

Seelye{1993,p.10),"learningalanguageinisolationofitsculturalroots

preventsonefrombecomingsocializedintoitscontextualuse....Itisthis
'foreign'context -linguisticandcultural-thatprovidesthekeyto

understandingotherpeoples."
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Inthisregard,thenativespeakingEFLteacherhasadistinctadvantage.

Eventhoughateachermightchoosenottoaddresstheissuesofculture

directly,studentsintheclassroomareexposedtothesubliminalcuesofthe

teacher'snativeculture.Someexamplesincludefacialexpression,personal

habits,bodylanguage,innuendo,humor,andeyecontact.Theteacherwho

belongstodiesamelanguagecomet鵬as血es加dentshas血eadvantage

ofamoreobjectiveoutlookonthecultureinquestion,butalsofacesseveral

challenges.Qneaspecttobeaddressedspecificallyconcerningthe

languagesofEnglish,Spanish,French,Po血gueseandrecentlyRussiallto

nameafew,isthequestionofwhichculturetoteach.Anotherchallenge

maybetheteacher'sownlimitationsregardingthetargetcutture.All

languageteachersare,bydefinition,proficientinthestructureofthe

language.Inregardstoappropriatespeechacts,rulesofconversation,topic

appropriacy,proximics,kinesics,andhumor,non-nativeteachersmay

experienceinsecurity,intimidation,anddiscomfort(Seelye,1993}.These

emotionalobstaclesmayunderminetheconfidencetoincludewhatmightbe

consideredtheverybasicsofpeaceeducationinaforeignlanguage

curricu董um.Theseareissueswhichmeritfurtherinvcstigationand

contemplationinthefuture.

Cross-culturalcommunicationiscommonlyofferedasacontentbased

coursewithintheforeignlanguagecurriculum.Nostrand{19bb)proposed

thatteachersfocusontwogoalsinteach血gacrosscul血res:communication

andunderstanding.Thepotentialtofacilitatecommunicationistheessence

ofanylanguageinstruction.Theconceptofunderstandingpresentsamore

diffcultchallenge.

Cross-culturalunderstandingmightbeviewedinseveralinter-connecting

stages.Knowledgeprovidesthefoundation.Thisincludesnotonly

knowledgeofforeignculturesbutalsoincreasedawarenessofthelearner`s

ownculture.Thisawarenessmayberevealedasaraisingofconsciousness

regardingculturaldiversitywhichinturnleadstothecriticalabilityto

compareandcontrastspecificculturalcharacteristics.Self-awareness

extendstoincludetheconceptofculturalcaptivity .Itisimportantfor

studentstounderstandthatweoperatewithintheconfinesoftraining,

socialization,andtradition.Thoughcrucialtosurvival,steppingoutsidethis

realmdemandsaclearperspectiveontheindividualframeofreferenceand
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itsinherentbias(SmithandOtero,1989).Thisaccumulationofknowledge

canreplacethepre-existingideasheldregardingothercultureswhichoften

amounttopr(加dice,stereotypes,andm》ths.Thisisasubsequentstage,

wheretrueunderstandingcandevelopfromfactsratherthanfiction.Armed

withtheknowledgeofamosaicofdiverseculturesandanawarenessof

howone'sownculturefitsinIeadstothedevelopmentofrespectand

tolerance.Cross-culturalperspectiveswhicharebasedonrespectand

toleranceasopposedtoprejudiceandethnocentrismcontributetoopen

co㎜ し㎞cation.Co㎜ ㎜icationin舳facilitatesconflictresolution,

which血 加mcon励utestotheattainmentofjusticeandhums面 帥ts.An

understandingofdiverseculturesandmultiplevaluesystemsiscrucialto

theunderstandingofthetruenatureofhumanconflict.

CritiealThinkingandEmpowerment

Inadditiontocross-culturalissues,thepeaceeducationmovementand

thefieldofEFLplacehighvalueontheskillofcriticalthinking.Thisskill

incorporatesdefiningproblems,collectingandanalyzingdata,developing

alternativesolutions,selectingappropriateresponses,anddevelopingand

defendingaposition.Studentswhocanexperiencecooperationwithothers

aswellastheoppo血nitstopersuadeotherscandevelopintoinformedand

effectivecitizens(CurrentIssues,p.5).Theinfusionofknowledgeor

informationismeaninglessifnotsupportedbytheskillsofcriticalanalysis

andindependentjudgment.Itisunfairasaneducatortosupplyinformation

withoutalsosupplyingtheskillstoprocessandcritiquethatinformation.

Thoughvaluedmorehighlyinsomeculturesthanothers,theability,tomake

responsibledecisionsbasedonexaminationandevidenceofconflicting

viewpointsisintegraltotheabilitytosolvethecomplexglobalproblems

facingpresentandfuturegenerations.

Notonlythroughthepervasivenessofthemass-mediabutalso

unavoidableintheroutinesofdailylife,youngpeople,continuouslyface

conflictssurroundingthebasicissuesofrightsandjustice.Howmight

someonereacttotheseexperiences?
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Wecaneitherlookatthesecircumstancesandeventsin

bewilderment,notunderstandingwhysomeonem{ghtprotest ,

pleadforjustice,orcallonusforhelp,orwecantrytomake
somesenseofitall.(Shiman1993,p.1}

Withoutthecognitiveskillsto"makesomesense",thereareseveral

foreseeableconsequences.Inthecross-culturalpicture ,thelackofcritical

analysisandindependentopinionmaypresentthefalseimpressionof

ignoranceorapathy.Inaddition,thosewholackcriticaljudgmentsurrender

powertothosewhoclaimtohaveit,thusbecomingtotallydependenton

theirviews,judgmentsandsolutions{Shiman,1993,p.1).Thisdependency

deniesahumanbeingoftheinnatecapabilitytotakeaction .Acrucial

aspectofthecdticalthinkingprocessistheissueofempowe㎜ent .

Theterm[empowerment]wasinitiallypopularizedbythewell-

knownBrazilianeducatorPaoloFreire(1970),whosewritings

andlectureshavestirredthesoulsofmanyateachertoembark

onthemissionofliberatingthosewhoareimprisonedby
"banking"formsofeducationthatattempttopourkno wledge

intothesupposedlypassive,emptyvesselsofstudents'minds.

Instead,wearecommissionedtoempowerlearners--

politically,economically,socially,andmorally--tobecome
criticalthinkers,equippedwithproblem-solvingstrategies,
poisedtochallengethoseforcesinsocietythatwouldkeep
thempassive.(Brown1991,p.248)

Trendsinhumanisticlanguageteachingareverymuchinlinewiththe

peaceeducationemphasisoncriticalthinkingandempowerment.Recently,

anintroductiontocriticalthinkingskillsandthelanguageemployedto

communicateideasandopinionsisincludedinmostEFLbeginnertexts .

Moreadvancedtextsfocusalmostentirelyontheseskills .Thisanalytical

approachtoinformationcannotbedivorcedfromeitherthelanguageorthe

cultureofthemajorEnglishspeakingcommunities.
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EmpowermentintheLanguageclassroomismulti-leveled,incorporating

bothinputinthelearningprocessandpersonalcontrolasacross-cultural

communicator.Proponentsofhumanisticeducationalsoplaceemphasison

autonomousleamingandleamerempowermentfore脆ctivelanguage

acquisition.Increasedlearningtakesplacewhenalearnerisintrinsically

motivatedbypersonalinvolvementinpedagogicchoices.Learnersdevelop

confidenceandself-esteemwThenallowedtotakeresponsibilityfortheir

owndevelopmentasalanguagelearner.Theabilitytocommunicatein

anotherlanguageempowersalearnerpolitically,socially,andintellectually.

Peaceisdependentnotsomuchonthepeopleinpoliticalpourer,butonthe

numbersofpeoplewhoareabletotranscendthelanguagebarriersandpave

thewayforopencommunication.

CONTENT-BASEDCURRICULUM

Certainissueswithinthepeaceeducationnetworklendthemselvestoa

content-basedcurriculum.Thesethemeshavebeengroupedintothe

followingfivecategories:warandviolence;conflictresolutionandpeace;

humanrights,justice,prejudiceanddiscrimination;valuesclarificationand

globalcitizenship.Althoughtheidealcomprehensivepeaceeducation
curriculumwouldinvolvealloftheaboveissues,thelimitationsoftheEFL

classroomoftenprecludethispossibility.Whichissues,andthedepthin

whichtheyareaddresseddependsuponanumberofvariablesincluding

learnerneedsandobjectives,thelengthofthecourseandthelevelofthe

studentsinvolved.Anyissuesnaybetaughtasseparateelementswithina

comprehensivecourseinpeaceeducation,oneormoreissuesmaybe

isolatedandinfusedintoanestablishedcurriculumoronespecificissuemay

bedevelopedintoanentirecourse.

Warpermeatesglobalhistory.Rapidtechnologicaladvancementhas

providedincreasedphysicalcomfbrt,economicoppo血r豆tyandpotentialfbr

leisureactivity;however,theseadvancementshavespawnednewandmore

violentconflictsmakingwarsmorelethalthanatanytimeinthehistoryof

mankind.Theincreasedincidenceofwarisbutoneoutgrowthofan

increaseinallformsofviolencebothforcefulandstructural.Forceful
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violenceencompasseswarandcrime,whilestructuralviolencereferstothe

inequitiesofpoverty,racismandhumanrightsviolations(Matriano&

Reardon,1976}.

Theabilitytoresolveconflictrequiresspeci#ictraining.Mostpeople,

includingthosewhoallowconflictstoescalateintowar,areunfamiliarwith

modesofcommunication・hichbringaboutresolutionofconflict.Itis血e

roleofeducationtodemonstratethatviolenceisnotasolution:thatareal

solutionisoneinwhichbothsideswin.Educationalsohasthepotentialto

breakthecycleofeverincreasingviolence.Peaceconnotestheabsenceof

violenceinanyform.Educationsystemswhichembracepeaceeducation

havethepowertocompensateforsocietieswhichnotonlystudybutglorify

violence.

Weareconfronteddailywithissuesofribhts,equality,andjustice.

Throughouttheworldindividualsandgroupsarestrugglingforself-

determination;personal,politicalorreligiousfreedom;respect,tolerance

andfreedomfrompersecution;economicequity;andadequatefoodand

housing.Thebeliefthateveryindividual,byvirtueofone'shumanity,is

entitledtocertainhumanrightsisafairlynewone.ItiswithintheUniversal

DeclarationofHumanRightsdraftedbytheUNin1948thatthefoundation

ofmodernthinkingonhumanrightscanbefound.Attitudesabouthuman

rightsdiffergreatlyamongnations.Thedeclarationstatesthatallhuman

beingsareentitledtodignityandpossessnaturalpolitical,social,and

economicrightssuchasfreedomofspeech,assemblyandadecentstandard

ofliving.Itisaneducator'sresponsibilitynotonlytoimpartinformation

abouttheseissuesbutalsotohelpthestudentsisolateandidentify

violations.itisanaturalprogressiontothenexaminehowtheviolationsare

addressednationallyandglobally.Afurtherstepistochallengethestudents

toprioritizetheissuesandsuggestcreativesolutions.

Conflictingvaluesarethesourceofmostdiscordwitnessedthroughout

theworld.Theabovediscussionofculture,war,conflictandhumanrights

impliestheneedforasetofuniversalhumanvalues.Reflectingongoing

effortsoftheUnitedNations,thecoreofthesevaluesmaybeexpressedas

therecognitionofthedignityandrespectforhumanlifeandtheecosystem

whichsustainsit.Thoughthisassumptionmaybeconsideredcontroversial,

somerudimentaryuniversalguidelineisimperativetotheadvancementof
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peaceeducation.Therecentbuzzwords"humanfamily"and"globalvillage"

becomemeaninglesswithinaninfrastructurerifewithconflictingvalues.

Theattractivenessofculturaldiversityworksonlyonasuperfciallevel.

Any血eatto血evaluesystemlurkingjustbeneaththesurfacecanb血g

effortsforopencommunicationtoagrindinghalt.Intermsofeducation,

ratherthanimposingonespecificvaluesystem,thehumanisticapproach

wouldallowthestudentstomaketheセownevaluationofexistingvalue

systems.Byunderstandingandappreciatingothervaluesandprinciplesthey

willbebetterabletoidentifシandclarifンtheiro㎜(Shiman,1993,p.1).

Imperativetoanunderstandingofhumanrelationshipsontheearthand

humanrelationshipswiththeearthistheFeldofglobaleducation.

Environmentaleducationfocusesonrecognizingtheinterdependencyof

bothhumanandotherlifefbrms.Thelhiksofmutualdependencybetw・een

nationsandbetweenspecieshavebecomestrongerandmorecriticalasthe

20thcenturydrawstoaclose.Manyproblemsoncenationalnowaffect

wholecontinentsifnottheentirelobe.

Globaleducationmay_beapproachedinthesamethreestagesappliedto

peaceeducationingeneral:awareness,assessment,andaction.Raisingwell

informedcitizensisonlythefirststep.Globalcitizenstodaymustbe

capableofcrit{callyanalyzing,synthesiz血9,andevaluatingissuesfacingan

increasinglyinterdependentworld{Reardon,1988a;PerspectivesonPeace

1990;CurrentIssues,1994).Thisanalysisisanopportunityforthestudents

toreflectonwhatglobalconcernsmeanforthempersonally,andhowwhat

isgoingonoutsidetheirsphereofexperienceaffectstheirpresentandfuture

(Lavdis,Santoro&Wasowski,1993;Shiman,1993).Basedonanalysisof

theissues,aninformedopinioncanbedevelopedandapositiontaken.

Activecitizenshipimpliesobjectivitybutnotneutrality.Aglobal

perspectivemustbeginwithaproblemandfollowthroughtoasolution.

Withoutanawarenessandacceptanceofdifferencesinculturesandvalues,

andaconcernedresponsetosociallysignificantworldissues,thebenefitsof

educationareseriouslylimited(Lavdis,Santoro&Wasowski,1993p.v}.

OneuniversalsourceofglobalinformationistheUnitedNations.

AccordingtoReardon(1988b},theUnitedNationshasnotbeengiven

adequateattentionforitscontributiontopeaceeducation.Thisunique

organizationisapotentialsourceforknowledgeofglobalissues,



perspectiveonglobalproblemsandideasforglobalcitizenship(World

ConcernsandtheUnitedNations,1983}.ThescopeoftheUN'sworldwide

effortsincludepeace,education,health,theenvironment,develop叩ent,

povertyandhunger.ModelUnitedNations(MUN)conferencesnowtak:血g

placeinabout25countriesareanexcellentexampleofthevastpotentialof

theUnitedNations.Theseconferencestaketheformofarole-play,modeled

afteraUNgeneralassembly,inwhichthelearnersbecomeambassadors

representingvariousforeigncountries.Theyaddressachosentopicthrough

speech,debateanddiscussionconcludingwithw1ittenresolutions(Henry,

1993).InKyotofbrexample,87studentsparticipatedasambassadorsfrom

41countriesdebatinginEnglishtherightsofindigenouspeoples(Japan

Tunes,1994).

GlobalIssuesareoftenselectedasanappropriateandtimelyfocusina

contentbasedEFLcurriculum.Theresultshavebeenverysuccessful

(Reardon,1988;Cates,1990;Starkey,1990;Brown,1991;Sueda&

Sakamaki,1993;Henry,1993).Duetotheint血sicrelevanceofglobal

education,theeffectonthelearnerismulti-faceted.Thelearnersdisplay

increasedinterestandexcitement,hithermotivationlevels,improved

attendanceandgreaterparticipation(SwensonandCline,1993;Yoshimura,

1993).Englishastheuniversallanguageofcommunicationisthelanguage

mostconduciveforLearningabouttheworld(Yoshimura,1993).

TEACHERILEARNERROLES

Asaglobalmicrocosm,theEFLclassroomisaperfectarenafor

promotingpeace.Ifthenationalityoftheteacherdiffersfromthatofthe

learner,thereisautomaticexchangeontheLevelsofvalues,culture,and

worldview.Withmulti-culturallearnersthisopportunityismagnified.The

learningenvironmentincludesphysicalelements,emotionalelementsand

cognitiveelements.Itiswithintheconfinesofthesecomponents,supported

byacommitmenttohumandignity,thattheconceptofpeacepotentialmay

beelucidated.

Withorwithoutpeaceeducationcontent,ateacherhastheopportunityto

beamodelforpeaceintheclassroom.Whatdoesthismean?Firstand



foremostwithinthehumaninteractionintheEFLclassroom,theteachercan

beaneffectivecommunicator.Theteachercanbeamodelofself

awareness,objectivity,lackofprejudice,andrespectforhumandignity.As

conflictsarisenaturallywithintheclassroom,theLearnersmaybe

encouragedtoacknowledgetheproblemandtouniteineffortstocreatea

solution.SuccessfulconflictresolutionintheEFLclassroommayserveas

anexampleforconflictresolutiononabroaderscale.Outsidetheclassroom

aswell,ateacherhasaresponsibilityasaprofessionalcommunicatortobe

aco畑butortopeace舳eco㎜ 鵬.

DecadesagoCarlRogerswarnedthatitisinthedevelopmentofhuman

relationships,nottechnology,whichwillguaranteesurvivaloftheplanet.

Hisideasmaybesummedupasfollows:

Theanswertomostofourproblemsliesnotintechnologybut

inrelationships.Whatreallymattersistrustinourselvesand

o止ers,incommunication,inhowwehandleourfeelingsand

conflicts,inhowwe丘ndmeaning血ourlives.Inthetwentieth

centurywehavelearnedanenormousamountabouthowtoget

alongwithourselvesandwithothers.Putthatknowledgeto

workandwemayyetsavetheplanet.Disregardit,aswefocus

ourlivesandfortunesonthenexttechnologicalquick#ix,and

wemaynotsurvive.(Kirschenbaum&Henderson,1989,

P.xvi)

ACALLTQACTIUiv

Overwhelmedbythecomplexityofglobalproblemstoday,upcoming

generationsareconsumedbyconcern,anxietyandasenseofpowerlessness.

Thesefeelingsbreedapathy.Apathyisprobablythegreatestcontributorto

thedownwardspiralofhumansocietyandtheearthwhichsustainsit.Itis

uptotheeducatortoprovideguidance,encouragementandhope.The

disillusionmentofyouthmustbereplacedwiththeconfidencethatsolutions

arepossibleandthattheindividualcanmakeadifference.Confidence

bringsaboutempowerment.Empowermentignitesaction.individual



learners,likeseedswithintheircommunities,arethefoundationforthe

kindsofgrassrootsmovementswhichcantransformglobaldestiny.

Acomprehensiveapproachtopeaceeducationisincompletewithouta

prescriptivecomponent.Theawarenessandtheanalysisofpeace-

threateningissuesleadsdirectlytoaction.Beyondpreparingthestudents

merelytocapewiththerelentlesseruptionofconflictsandcrises,peace

educationseekstodrawoutacommitmenttoaction,changeorresolution.It

isimportantthatthestudentsareabletoactuallyenvisiontheabsenceof

violenceandtheachievementofpeace.Inpeaceeducationthereliesthe

basicassumptionthatmostglobalproblemsarehumanlyderivedandcanbe

overcomebyhumanintervention.Studentsshouldbeeducatedtoclearly

understandtheirownplaceinglobalstructureandtomaketheirown

creativedecisionsregardingwhattodoorhowtoactforchange{Reardon

1988a,p.27).Informed,committedandmotivatedpeoplegivecredenceto

thebeliefthat"...inthelastdecadeofthe20thcentury,thereisan

oppo血nitytoreshapetheworld"(Sega11993,p.2).

CUNCLUSIQN

Peaceissimilartoeducation,personalgrowth,andmaturationinthatit

isaprocesswhichinvolvesdiscovery,guidanceanddevelopment.Because

itseekstofulfillhumanpotential,thegoalofpeaceeducationparallelsother

educationalgoals.Asindividualhumanbeingsexploretheirindividual

capacity,sothenmaytheentirehumanspeciesexploretheircollective

capacitytomakepeaceareality.Languagelearningisalsoanongoing

processwhichisbestaccomplishedinahumanisticenvironment.The

languageteachingclassroomisamicrocosmofsocietywheremutual

respect,toleranceandcooperationarethesupportingframeworkfor

pedagogicgoals.

Comprehensivepeaceeducationisalifelong,continuousprocess.It

operatesatalllevelsandinallspheresoflearning,andincludesallfieldsof

relevantknowledge(Reardon1988a,p.74}.Atthemoment,EFLisplaying

onlyaperipheralroleintheeducationforpeace.Itseemslogicalhowever

thatlanguageteaching,whichincoΦorateshum㎝ism,communication,
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awareness,andculturalunderstandingentertheforefrontofthepeace

educationmovement.Timingiscrucial.Intheintroductiontohiscollection

ofCarlRoger'sworks,Kirschenbaumoffbrsthefbllowihgwaming:

Atthispoint,howtheworlddecidestohandleitshuman

problems-crime,drugs,intergroupandinternationalconflict,
tonameafew-willdeterminewhethertherewillbesocieties

orevenaworldinwhichperson-centeredapproachescan

survive.(Kirschenbaum&Henderson,1989,p.XVI)

Thispaperhasmarkedanattempttorevealthecompatibilityofthetwo

fieldsofpeaceeducationandEFL.Overthelatterpartofthiscentury,

gradualprogresshasbeenmadetowedthesedisciplines.Theprocesshas

beensmoothandnatural.Itnowlieswithinthepowerofindividuals,

administrators,curriculumdesignersortheteachersthemselvestoexplore

thewaysanddegreeinwhichlanguagelearnersmaybefurtherexposedto

theidealsofthepeaceeducationmovement.ThisunionallowsaLanguage

teachertoreachbeyondtheimprovementofcommunicationskillsof

studentsinasecondlanguage.Itempowersalanguageclassroom

environmenttogeneratehumanbeingswhocancontributetothepeace-

makingofthefuture.
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